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Presentation Objectives

1. To summarize the results of the TAGT/BU 
survey of beliefs and practices.

2. To outline next steps for a campus or school 
district.

3. To identify resources for support.





BACKGROUND



Recognized HB 5 and disparities in 
achievement

 Identified research-based practices

 Implemented survey to examine beliefs, 
current practices, outcomes, obstacles

Desired survey outcomes were improvement 
in services, future professional development, 
advocacy, policy



RESULTS



1. Who responded?

2. What were their beliefs about best 
practices?

3. What practices did they implement?

4. What were perceived benefits?

5. What were perceived obstacles?



Participants

 467 

took survey and provided demographic information

 + 40    

more completed at least 75% of teacher belief 
statements 

 507  TOTAL



Institutions & Grades
Institution Type % n
Public  (@ 135 schools) 95% 444
Charter- Public  (@ 8 schools) 3% 12
Private  (@ 8 schools) 2% 11

Grade Levels n
Pre-K to 5th 332
6th to 8th 104
9th to 12th 75



Teaching Experience
Years Teaching Experience Overall % n
1 to 3 years 5% 21
4 to 10 years 21% 96
More than 10 years 74% 336

Years Teaching Experience Gifted % n
1 to 3 years 18% 83
4 to 10 years 33% 152
More than 10 years 49% 222



Beliefs about Practices 



Teacher Beliefs
Gifted and advanced students benefit from… Agree

• Deeper and more complex curriculum 99%

• Collaboration with parents/guardians 99%

• Ability grouping 98%

• Creating products matched to their
interests

98%

• Flexible pacing appropriate to their 
abilities, knowledge, and skills

98%



Teacher Beliefs
Gifted and advanced students benefit from… Agree

• Acceleration in above-grade level content 
based on their individual progress 

97%

• Doing above-Level work 97%

• Independent research projects geared to 
their specific interests

96%

• Mentors or tutors who provide 
personalized instruction in talent areas

95%



Teacher Beliefs
Gifted and advanced students benefit from… Agree

• Different learning experiences than their 
typically performing peers

91%

• Rubrics to assess their products and 
performances

89%

• Above-level formative, ongoing, and 
summative assessments

87%

• Placement with students in higher-grade 
levels as needed within areas of talent

84%



Implementation of Practices



Most Implemented Practices

 Ability grouping (78%) 

 Deeper and more complex curriculum (71%) 

 Different learning experiences (65%)

 Above-level work (65%)

 Flexible pacing (52%)



Least Implemented Practices

 Mentoring (rarely 28%, never 42%)

 Placement with higher-grade level students for 
areas of talent (rarely 13%, never 52%)

 Above-level assessment (rarely 23%, never 17%)

 Work together and communicate with parents (rarely 
32%, never 4%)

 Students to conduct independent research projects 
geared to their specific interests (rarely 27%, never 
6%)



Perceptions of Benefits



Social/Emotional Benefits

 Strengthened peer relationships
 Learned persistence in solving problems
 Became more confident in their abilities
 Increased interest or passion
 Became more aware of strengths and needs 
 Strengthened a relationship with the mentor
 Advocated for themselves 
 Learned how to access resources



Academic Benefits
 Scored higher on formal assessments: benchmark, STAAR, or 

post tests vs. pretests, TPSP product

 Became more engaged in independent research

 Demonstrated higher-level thinking

 Created products of a higher quality

 Learned curriculum at a faster pace or advanced to above-
level content

 Learned subject with more depth and complexity

 Participated in competitive events

 Participated in more learning activities in area of interest

 Developed leadership skills

 Shared their progress with their parents/guardians



Perceptions of Obstacles



Perceived Obstacles
 I lack resources.

 I am limited by district curriculum. 

 I am limited by district policy and practices.

 I lack the support of most teachers at my 
campus. 

 I lack the support of campus administrators.

 I am not confident in my ability. 

 Other



Independent Research

Other:  not enough time to implement because too much 
curriculum to cover in the general or GT program; too little 
time in GT program; independent research required once or 
twice a year or once for each six-week period; resources—
limited technology or personnel; students don’t ask for 
independent study; not appropriate for age group 

8%

10%

11%

20%

30%

37%

39%

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Lack confidence

Lack admin support

District policies

Lack teacher support

District curriculum

Lack resources

Other



Implications



Forces for Change

 Standards (TEA, national--program/teach prep)

 Research-based evidence (acceleration, grouping)

 Survey Results (positive beliefs, less implementation, 
identification of benefits and obstacles) 

 HB 5 (develop criteria to evaluate GT programs)

 ESSA (Every Student Succeeds Act)



Every Student Succeeds Act

 Data collection and reporting (disaggregated at each 
achievement level, including advanced)

 Use of professional development fund (Title II funds 
include identification/instruction for GT)

 Use of Title I funds (may be used to identify and serve 
GT students)

 Computer adaptive assessments (grant funding for 
state)



Where to begin?





Practical Applications: Designing a 
Professional Learning Plan

 Identify need and evidence to support need

 Set short- and long-term goals

 Identify desired outcomes (student, teacher, and 
administrators)

 Identify assessments 

 Identify model of delivery for professional development

 Identify support and resources

 Plan, implement, and monitor activities



An Example

In a school district, the coordinator of advanced 
academics has observed that gifted education 
teachers do not encourage critical thinking among 
their gifted and talented students, which is one of the 
goals of the GT program. While students are engaged 
in independent research, their products do not 
represent higher level thinking. Time allotted for 
research appears to be sporadic, allotted to one hour 
per day during intervention time, and not related to 
student interest and/or other subjects. 



An Example (cont.)
 Need: All teachers need better-developed skills in 

teaching critical thinking as one of the five goals in our 
gifted program.

 Evidence used for need: 2015 COS-R results from 
GT teacher self-assessment in the use of differentiated 
strategies; progress monitoring reports, done by the 
coordinator from 2016. 

 2016-2017 short-term goals: GT teachers will learn a 
model of critical thinking, emphasizing the elements of 
analysis, point of view, inference, consequences and 
implications, and implement model in their classrooms. 
Principals will learn about the model and provide 
follow-up strategies to support GT teachers in the 
implementation with students.



An Example (cont.)
 Desired outcomes: 

Principals provide follow-up that encourage critical 
thinking with evidence of using a critical thinking model 
displayed in 80% of classrooms monitored in participating 
schools; 

GT teachers reflect a positive attitude about the emphasis 
on higher level thinking and integrate more critical thinking 
in their classrooms;

Gifted students reflect a positive attitude about the 
emphasis on higher level thinking and performance on 
product rubrics demonstrate critical thinking. 



An Example (cont.)
 Assessments: 

1. Assessment of GT teacher implementation will be 
completed via observations in August, 2016, in 
November, 2016, in February, 2017 and in May, 2017;

2. GT student and GT teacher assessments of attitudes 
via questionnaire in August, 2016 and in May, 2017;

3. GT student product assessments in May, 2016 and in 
May, 2017.



An Example (cont.)
 Model of Delivery: 

1. To provide a series of four workshops for GT teachers 
on a model of critical thinking, each emphasizing one 
aspect of the model: the elements of analysis, point of 
view, inference, and consequences and implications. 
These workshops will be interspersed throughout the 
year.

2. To provide an abbreviated two-workshop model for 
principals that provides an overview of the model and 
follow-up strategies.



An Example (cont.)
 Timeline of Activities

1. Development/acquisition of needed support materials.

2. Orient/invite principals and teachers.

3. Collect baseline assessments (attitude surveys, product assessments).

4. Critical thinking workshop with principal; video of teachers’ lessons.

5. Critical thinking workshop with teachers; design of lessons.

6. GT teachers teach GT students how to self-assess. 

7. Observations/follow-up in classrooms.

8. Repeat of #3, 4, 5, and 6 three more times.

9. Administer attitude surveys and collect products and assessments.



Application and Practice

Your tasks within your group.

1. Select a scenario or share one of your own.

2. Using the examples, develop a professional learning 
plan.

3. Share with large group.







Technical Support

Texas Association for Gifted and Talented

Partners (other school districts, community stakeholders, 
educational service centers, universities)

Baylor Evaluation Services Center (see handout)



Research about Effecting Change

 Involve high quality individuals at all levels. Collaborate.

 Involve individuals who believe in the change.

 Clearly describe the change, short- and long-term goals.

 Establish successful model initially (start small). 
Individualize.

 Provide resources.

 Assess continuously and adapt by addressing obstacles. Be 
transparent.

 Communicate and reward successes.



 Some people want it to happen,

 Some wish it would happen

 Others make it happen!

… Michael Jordan
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